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1. RATIONALE

‘The main role of feedback is to improve the learner, not the work. The idea is that,
after feedback, the student will be able to do better at some point in the future on
tasks they have not yet attempted,’

Dylan Wiliam.

All teachers understand the importance of providing meaningful feedback.

‘Done well it supports pupil progress, building learning, addressing
misunderstandings, and thereby closing the gap between where a pupils is and where
the teacher wants them to be. This process is a crucial component of high quality
teaching and can be seen in classrooms across all phases and subjects.’

Professor Becky Harris

At Arboretum, we recognise the importance of feedback as an integral part of the teaching & learning
cycle. As John Hattie and Helen Timperley state:

‘Feedback can only build on something; it is of little use when there is no initial
learning or surface information. Feedback is what happens second.’
John Hattie and Helen Timperley

Our teaching and learning policy is underpinned by the evidence of current educational research in
cognitive science. Our approach is based on the work of Rosenshine. We also draw on best practice
from the Education Endowment Foundation (EEF). All decisions are made in the pursuit of providing
the children of Arboretum with what they need to be successful and to compete at the highest level.

The EEF state that effective feedback should:

Redirect or refocus either the teacher or learner’s actions to achieve a goal;

Be specific, accurate and clear;

Encourage and support further effort;

Be given sparingly so that it is meaningful;

Provide specific guidance on how to improve and not just tell students when they are wrong.

We are mindful of the need to make feedback manageable in order to support our staff’'s wellbeing
and be mindful of their workload. As a result staff have been fully involved in the writing of our policy
with a commitment to engage in constant discussion and review of this process. Our approach to
written feedback in particular has therefore been amended in light of this.

2. PRINCIPLES

At Arboretum we define feedback as: ‘information given by a teacher to pupil(s) about their
performance that aims to improve learning.’

Feedback can be provided in a variety of different ways:
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CONTENT *

The content of feedback may focus on:

PEOPLE

Feednack may be directed towards

differant people, be that:

=« the particular task that a pupi has
undertaken;

= the underlying processes related toa
specific subject; or

8 pupd’s salf-reguiation.

= to the whole class;

* o specific groups; or
* just to individuals.

METHODS

Feedback may be delivered
wvia different methods:

TIMES

Feedback may be delkvered
at different times, be that:

‘Verbally—this could be detailed
conwersation of quick verbal comment; or
= written—this may be written comments,
written marks, scores, of 8 combination.

* during & lesson;
* immediately after a lesson; or
* zometime after a kesson.

TEACHER FEEDBACK TO
IMPROVE PUPIL LEARNING

Summary of recommendations

A Education

Endowment

Foundation

Implementation

Carefully consider how
to use purposeful verbal
feedback

Plan for how pupils will
receive and use feedback

O

* Caretul thought should be

gren
teediack. Pupd methation,
satl-confidence, their trust in

; and thelr capacty
0w infomation oan

marks, and sCores, can
imprve pupl attanmant;
however, the efiects of written
Ioeciback can vary.

® Howesr, as with writien
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‘The evidence regarding the timing and frequency of effective feedback is
inconclusive.’
Dylan Wiliam

Given the ambiguity surrounding the effect of time on feedback received, there is not one clear
answer for when feedback should be provided. The efficacy of immediate feedback as opposed to
delayed feedback is inconclusive. As such, we leave this decision with our teachers, recognising the
crucial role their teacher judgement has. They are the best informed on what works for their children
in their class.

The evidence on what to focus feedback on is perhaps most crucial. Feedback should focus on
moving learning forward, targeting the specific learning gap identified by the teacher, and ensuring a
pupils improves. Specifically, high quality feedback can focus on:

e the task- its outcome and on how to improve when doing that specific type of task

¢ the subject — the underlying processes with that subject

o self regulation — how pupils plan, monitor and evaluate their work

Feedback that focuses on a pupil’s personal characteristics is less likely to be effective eg: ‘you are a
natural mathematician’.

Feedback more likely to move learning forward Less likely
Task Subject Self-regulation strategies  Personal

* )

| .

\ ﬂj s/ e \
3 ntha [rn F
AN el [ It

Feadhack focused on improving a | Feedback fargets the underlying Feedback is focused on the About the person. It

speciic piece of work ar specific
fype of task. i can comment on
whather an answer is comect or
incomect, can give a grads, and
will offer specific advice on how to
improve leaming.

processes in 3 task, which are
used acrass a subject. The
feedback can, thersfore, be
applied in other subject tasks.

leamer's own self-reguisfion. It
is usually provided as prompts
and cues—and aims to improve
the leamer's own abilily to plan,
monitor, and evaluate their
leaming.

may imply that pupis
have an innate abiliy
forlack of) and is
oftan very general and
lacking in information.

K51 In maths, pupilz have besn asked | In English, a pupil iz struggling In art, pupils are panting seif- Gregt work—you're
examples to order chiects from lightest o with letter formation. The teacher partraits. The teacher is helping brilliant at maths!”
heaviest. The teacher explains to discusses this with them: 'Let’s children to practice completing
one child: “ou're nearty there, but | just look at how you are writing activities in & gven time. He
twio of these are the wrong way vour 'd's. Can you see you have eplains: At the end of today 'm
around. Can you use the balance | started at the top and gone down | going fo put the porirats up for
scales agan and ses which and done a loop? Bememberwe | ouwr exhibition, so we need to
obiect is really the heaviest?’ start writing a 'd” by doing a letter think about finishing in the nexdt 15
'c’ shape. Let's Ty that again. minutes—do you think you'l be
able to fnish? I you haven't started
on your eyes, make a start now
K52 In science, a class is identifying In history, pupils are having In maths, pupils have been et a This is ok, but you are
examples the components of & crouit. a class debsate on whether problern to solve. One child does | betfer than thisl

The teacher notes that they ae
missing some key features.

‘Marry of you are identfying the
bulbs and wires in this circuit. Can
vou also labe! the switches and
cells?

Arboretum Primary School
Feedback and Marking Policy

Boudica was a hero. The teacher
notes that not encugh historical
terminclogy is being used
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appropriate historical terminclogy:
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not know where to start. The
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help you to solve this problem.”
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3. THE CONTENT OF FEEDBACK

We aim for our staff to ensure their feedback is focussed on one of three things:

e Correct
e Clarify
e Consolidate

4. A WHOLE SCHOOL APPROACH

All work will be acknowledged in some form by class teachers. This will be through highlighting the
learning objective using the appropriate colour. The intention is that minimum teacher time should

lead to maximum outcomes.

Work which demonstrates that a pupil has met the
success criteria, demonstruted a particular skill or
achieved the intended outcome

Work which needs further attention or displays an
error or misconception (e.g. letter needing
capitalisation; poor word choice; specific error in
calculation, etc.)

Incorrect spelling. This will used selectively when
should either have heen secured by a pupil, or
represent a pupil's next step in spelling development.
This will he accompanied by the corrected spelling.
A maximum of 3 spellings are chosen to be pructised,
five, times by the pupil

e Every lesson/ unit of work should have clearly identified learning objectives and success

criteria which are shared with the children.

e The learning objective should be highlighted for all pupils using the colour code above.

e At least 6 books will be marked in depth every night in English, Maths or Science. This will
result in all pupils receiving developmental feedback at least once a week. NB Teachers can
choose to mark all 30 books in one night if preferred or relevant. This can be completed live in
the lesson or after the lesson. As stated, the teacher is best placed to make this professional

judgement.

e When marking the orange ‘presentation’ books for English there is no expectation that these
are marked in depth. These are to be used as assessment pieces and as such achievement
against stage expectations will be made on the DDAT writing assessment grids.

¢ In Foundation Stage & Key Stage 1, review marking will be completed in line with the whole
school approach. Where pupils are unable to read/understand such comments, these are
shared verbally or pictorially with children at the next appropriate opportunity. This is also

true for SEND pupils across the school.
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e Time must be allocated for children to respond to next steps and complete any actions given.
Teachers must check actions/corrections. They should tick to acknowledge or amend
accordingly.

e NB - In some cases it may be appropriate not to mark work, e.g. final drafts for display.

e Itis NOT necessary to stick photographs in books as evidence of practical/group work- this
can be collated and stored on IPADs or added to a display in the classroom. There is no need
for an IALT in books if no work is going to be recorded in them for that day.

5. ASSESSMENT

Purposeful assessment is at the heart of all highly effective teaching and learning.
We use multiple assessment methods to provide rapid formative interpretations and make
adjustments to teaching to improve learning.

6. MONITORING

Marking and Feedback procedures should be monitored annually in order that they remain
meaningful and manageable. Policies and procedures may change in response to any changes or
new initiatives. This policy should be reviewed in line with the school cycle.
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